Questioning moves 讨论方式
Backward [asking why consecutively a few times, presuppositional thinking; rooting up instead of pruning] 
to expose our presuppositions or assumptions until we face to face with Scriptural truth, then either we repent if our presuppositions or assumptions or worldviews contradict to Bible, or we are better off if our incomplete understanding is exposed and improved, or our faith is strengthened because we find out that our understanding is rooted in the Scriptures
逆向思维（通过提问来了解原因，了解对方的预设思维；是拔根（预设思维）而不是修剪）
目的是暴露我们的预设或假设，直到我们面对圣经真理，那么如果我们的预设或假设或世界观与圣经相矛盾，我们需要悔改；或者如果我们不完全的理解被暴露和改进，我们会变得更好；或者我们的信仰得到坚固，因为我们发现我们的理解植根于圣经.

Forward [so-what questions until the implications of the truth become actionable and consequences (+/-) crystalized, scenario thinking, feedback loops; system thinking] 
to draw out the life applications [both prescriptive and proscriptive] as concrete and as many-angles and as actionable as possible, pay attention to the consequences [if act on] in each scenario and use feedback to readjust your thinking and action plan.
前瞻性思维 （用发问的方式了解某个思想对我们的影响，直到真相的含义变得可实行并且后果 (行的正面后果/不行的负面后果) 成型，情景思考，反馈循环；系统思考）
为了尽可能具体、多角度、可操作地得出生活应用[规范性和禁止性]，注意每个场景中的后果（如果要采取行动），并使用反馈来重新调整你的思维和行动计划。

Evocative [from abstract/general to concrete/specific, from isolated truth to a systematic truth; metaphorical thinking] 
to connect the truth learned to what we already have [what we have are based on experience and often concrete and specific, and the truth system we should build through Biblical Theology]
共鸣的思维 （从抽象的到具体的，从普遍的到特定的，从孤立的真理到系统的真理；比喻的思维方式）
将学到的真理与我们已经拥有的联系起来（我们所拥有的是基于经验，通常是具体和特定的，以及我们应该通过圣经神学所建立的真理体系）

Purposeful [based on objective from Modified Bloom’s taxonomy, output from hermeneutics, concepts of critical thinking, or other methods; but the overarch purpose is to find out God’s will eagerly and obey cheerfully]
to accomplish the purpose God intends for us at specific time-space-responsibility when God records the truth in the Bible
有目的的思维（基于修正过的布鲁姆分类法的目标、释经学 、评估性思维的概念或其他方法；但总的目的是热切地了解上帝的旨意并欣然顺服）
当神在圣经中记载真理时，不光是对当时的人和处境，也是对今天我们完成在特定的时空职责中神对我们的旨意

Creative and Collegial [critical realism]
to make sure listing ideas without evaluating before concluding a discussion cycle; to be respectful; to understand creatively is to look at the thing confronting us from as many different viewpoints and assumptions as possible, and to foresee all the consequences and implications from each given point of view; beware of naïve realism.
创造性的和友好和谐的群体性的思维[评估现实主义]
确保在结束一次讨论周期之前列出想法而不进行评估；要对他人尊重；每个思想都有价值，共存而不是否定。创造性地理解就是从尽可能多的不同观点和假设来看待我们面临的事物，并从每个给定的观点预见所有后果和影响；谨防幼稚的现实主义。

The Socratic circle“苏格拉底圈”讨论式教学法

1st, divide a class to two circles and each circle has 6-12 persons with one main facilitator and two assistants
2nd, the inner circle persons discuss as usual while the outer circle persons listen carefully with the following evaluation sheet in hand to mark the discussion process
3rd, after 50 minutes discussion, the inner circle stops and listens to the outer circle evaluation for about 10 minutes, and records briefly what are the strengths and what are the weakness and comes up a brief resolution to keep the strengths and improve the weakness.
4th, switch the inner circle with outer circle, proceed the class for another hour.  Again, the inner circle discusses, and the outer circle evaluates for about 50 minutes, and end with outer circle’s evaluation and inner circle’s resolution.
1、将班级分成两个圈子，每个圈子有6-12人，包括一个主协调人，两个助手
2、内圈人照常讨论，外圈人认真聆听的同时，用下面的评估表来评估讨论过程
3、经过50分钟的讨论，内圈停止讨论，听外圈评估约10分钟，简要记录长处和短处，并提出一个简短的解决方案来保持长处，改进短处。
4、把内圈和外圈互换，再继续上课一个小时。再次，内圈讨论，外圈评估约50分钟，以外圈评估和内圈提出解决方案结束。

Questionings the Text based on various concepts基于各种概念对圣经文本进行讨论

I The conceptual tool 6Ws brings to questioning for important terms/concepts/propositions [and the validity and strength of supporting arguments]
[What, when, where, who/whom, why, and how]
I 使用6W这种概念工具对重要术语/概念/命题 （以及支持论点的有效性和力度）进行讨论

6W：发生了什么、何时、何地、何人、为什么以及如何

II The conceptual tool critical thinking brings to questioning:
Analyzing thought (focusing on the parts of thinking)
Assessing thought (focusing on standards for thinking)
Organizing thought (focus on the metaphorical structure of the thought)
II 使用评估性思维这种概念工具进行讨论（这是一个普遍工具：对人对圣经都可以使用）：
分析思想（专注于思维的部分）
评估思想（关注思维标准）
组织思想（关注思想的比喻结构）

Questions drive thinking.  Success in thinking depends on our ability to identify the components of thinking by asking essential questions focused on those components:
Whenever we think we think for a purpose, within a point of view, based on assumptions, leading to implications and consequences.  We gather data, facts, and experiences to make inferences and judgments based on concepts and theories to answer a question or solve a problem

问题驱动思考。
思考的成功取决于通过针对思维的组成要素提出一些关键问题来识别这些要素的能力：
[bookmark: _GoBack]每当我们思考，我们的思考是有一个目的的，是采取一个角度，基于一些前提假设，就会产生影响和后果。我们收集数据、事实和经验，根据概念和理论做出推断和判断，来回答问题或解决问题

Examples of questioning concerning the thought components: 
[assumptions, viewpoints] purpose, key question, main idea, main info, inference/conclusions, implications
针对思维的组成部分提问：
组成部分：前提假设、视角（观点、角度）、目的、议题、概念、信息、推论、结果

Purpose:   People can’t think clearly unless they understand the purpose which unifies.
What is your purpose?  What are you trying to accomplish?  Why are you writing this?  What is your agenda?
目的：除非有统一的目的，否则人们无法清晰地思考。
你的目的是什么？你想达到什么目的？你为什么写这个？你的议程是什么？
Key questions:   every thought (writing piece) is a response to a question
What is the question you try to address?
议题：每个想法（文本）都是对一个问题的回应
你试图解决的问题是什么？

Main idea and Concepts/terms: every thought uses concepts/terms to define it.  And people will not satisfy if they can’t discern the central idea of a thought
What do you mean when you say …[main idea, concepts/terms]?  What is the main idea you are using?  
概念/术语：每个思想都使用概念/术语来定义它。如果不能辨别一个思想的核心，人们就不会满足。
当你说……（概念/术语）时，你是什么意思？你使用的主要概念是什么？

Data and information: every thought has its background info to support it
What info/data/experience convinced you of that?  How do we know this info/data/experience accurate/valid and how to verify?
数据和信息：每个想法都有其背景信息来支持它
哪些信息/数据/经验使你确信这一点？我们如何知道这些信息/数据/体验准确、有效以及如何验证？

Inference and conclusion: every thought requires the making of inferences, the drawing of conclusions, and the creation of meaning
How do you reach that conclusion?  Is there an alternative conclusion?
推论和结论：每一个思想都需要做出推论、得出结论和创造意义。
你如何得出这个结论？有替代的结论吗？

Assumptions: every thought takes something for granted which builds on it.  Research shows that the main difference between first class researches and the second ones lie in here:  only those questions examining assumptions are revolutionary.
What assumptions underlie your point of view?  What are you assuming and why?  What about …[the opposite assumptions or viewpoints, the objections]?
前提假设：每一个想法都是建立在一些认为是理所当然的事情上。研究表明，一流研究与二流研究的主要区别在于：只有那些检验假设的问题才是革命性的。
你的观点有哪些假设？你在假设什么，为什么？那么对于……（那些相反的假设或观点，反对意见）呢？

Implications and consequences:  every thought begins somewhere [assumptions] and heads to a direction and reaches a goal.  People won’t be happy if a thought does not progress on its way reaching a climax/resolution
Are you implying…?  What is likely to happen if we do or do not do this?
影响和后果：每个想法都从某个地方开始[假设]并朝着一个方向前进，达到一个目标。如果一个想法在达到高潮/解决方案的过程中没有进展，人们将不会快乐。
你是在暗示……？如果我们这样做或不这样做，可能会发生什么？

Viewpoints and perspectives:  every thought takes place within a frame of reference, having specific perspective and point of view, determined by assumptions
From what point of view are you looking at it?  Is there another viewpoint or how about …[opposite or different viewpoints]?
视角和角度：每个想法都发生在一个参考框架内，具有特定的观点和角度，由假设来决定。
你是从什么角度来看待它的？是否有其他角度或……[相反或不同的角度]？

Examples of questioning concerning the quality of thoughts:
Clarity, precision, accuracy, relevance, depth, breadth, logic, significance
针对思维的质量展开的讨论：
清晰度、精确度、准确度、相关性、深度、广度、逻辑性、意义
Clarity: can you elaborate/illustrate it?  Can you give me an example?
Precision: can you be more exact/specific?  Can you give me more details?
Accuracy: How can we verify/test/check it?
Relevance: how does that bear on the issue?
Depth: what are some of the difficulties we need to deal with?  What factors make this a difficult problem?
Breadth: do we need to consider another viewpoint/ways?
Logic:  does this make sense?  Do they fit together?  Do they follow from the evidence?
Significance:  which facts are most important?  Is this the most important question?
清晰度：你能详细说明吗？你能给我一个例子吗？
精度：你能更准确/更具体吗？你能给我更多的细节吗？
准确性：我们如何验证/测试/检查它？
相关性：这与问题有什么关系？
深度：我们需要应对哪些困难？是什么因素使这成为一个难题？
广度：我们是否需要考虑另一种观点/方式？
逻辑：这个合理吗？它们适合吗？他们是否遵循证据？
意义：哪些事实最重要？这是最重要的问题吗？

III The conceptual tools that paideia program brings to questioning:
III 使用门徒训练这个概念工具来进行讨论 （Paideia program基于这样一种信念：即人类是由其学习的能力和对学习的渴望来定义的。该计划本身主张一种更加严格和更容易获得的公共教育。）

A  Applying Adler’s paideia 6 levels understanding to a text:
Information: the that questions about facts
Knowledge: the what questions [what is it, its attributes, its relations to others?]
Understanding: the wherefore/implications questions, the significance [what is it to do with us here and now?]
… Three kinds of wisdom: theoretical [science], technical [technology], and practical [phronesis]….
Wisdom: the why question, the insights [What new inter-connections with other important ideas?]
Know-how: the how question dealing with invariables, the technology [how to make things?]
Prudence [both is and ought]: the how question dealing with variable situations, the practical wisdom [How to act for the good of all?]; descriptive [is] and prescriptive [ought]
A  将 Adler 的 门徒训练中6 个层次理解应用于文本：
信息：关于事实的问题
知识：关于“是什么”的问题[它是什么，它的属性，它与其他的关系？]
理解：关于理由/含义的问题，意义[与我们此时此地有什么关系？]
......三种智慧：理论性的（科学），技术性的（技术）和实践性的（实践智慧）......
智慧：关于“为什么”的问题，洞见 （与其他重要思想有什么新的相互联系？）
技能：如何处理不变量的问题，技术（如何制造东西？）
审慎（既“是is”又“应该ought”）：如何处理多变情况的问题，实践智慧（如何为所有人的利益而行动？）；描述性的 (is)和规范性的 (ought)

B Applying the thought structures and thought quality components to evaluate the class: this is mainly used to train technical skills using Socratic circle.
B 应用思维结构和思维标准的成分来评估课堂：这主要使用苏格拉底圈来训练技能。

Did the questioner
Respond to answers with a further question?
Make the purpose/goal of discussion clear?
Pursue relevant information?
Ask inference/conclusion/interpretation when appropriate?
Focus on key ideas and concepts?
Bring into light those questionable assumptions?
Ask implications?  Including positive and negative ones?
Call attention to the point of view in various answers and attempt to direct to the possible synthesis?
Keep the central question in focus?
Call for a clarification of context when needed?
提问者有没有
针对回答而进一步提出问题？
明确讨论的目的/目标？
寻求相关信息？
在适当的时候对推理/结论/解释提出问题？
专注于关键思想和概念？
对那些有问题的假设带来开启？
寻问含义？包括正面和负面的？
提请注意各种回答中体现的角度并尝试指向可能的总体性的认识？
保持聚焦在中心问题上？
需要时要求澄清上下文？

Did the questioner
Call for clarification when needed?
Call for more details or greater precision when needed?
Keep participants sensitive to the need to check facts and verify the accuracy of info?
Keep participants aware of the need to stick to the question
……make sure the “answers” were relevant to the question being addressed
……call for higher level of thinking behaviors [instead of the lowest recall we often see]?
Keep participants aware of the complexities of the question
……refuse to accept “simple” answer, which often one-sided, abstract
……pursue concrete/specific and detailed and multi-facets and deeper issues
……remind multiple viewpoints when looking into the complicated and/or broad problem?
提问者有没有
在需要时要求进一步的澄清？
在需要时要求更多细节或更精确的描述？
让参与者对查验事实和验证信息准确性的需求保持敏感？
让参与者意识到需要围绕问题展开
· 确保“答案”与正在解决的问题相关
· 要求更高水准的思维行为[而不是我们经常看到的最低水准的]？
让参与者意识到问题的复杂性
· 拒绝接受“简单”的答案，这种答案通常是片面、抽象的
· 追求具体/特定、详细、多方面和更深层次的问题
· 在研究复杂和/或广泛的问题时提醒多个角度？

Did the questioner
Distinguish subjective questions (opinions) from factual questions, from those requiring reasoned judgment within conflicting viewpoints?
Keep the participants aware of alternative ways to think about the problem?
提问者有没有
区分主观问题（意见观点）和事实问题，以及那些需要在相互冲突的观点中进行理性判断的问题？
让参与者意识到问题思考的其他替代方法？

Did the questioner
Allow sufficient time for the participants to formulate their answers?
Ensure that every contribution was sufficiently dealt with in some way?
Summarize periodically when the discussion accomplishes its agenda?
……what questions had been and what questions had not been answered?
提问者有没有
给参与者足够的时间来组织他们的回答？
确保以某种方式充分处理每一项贡献？
当议程中的讨论完成后定期总结？
· 有哪些问题得到解答，哪些问题还没有得到解答？

IV The conceptual tools that Biblical Theology/hermeneutics/exegesis brings to questioning:
See attached one for BT-life, will work on hermeneutics/exegesis questions.
IV 使用圣经神学/圣经注解学/释经这些概念工具来讨论：
见附件 BT-Life，将用于释经学问题。

V The conceptual tools that modified Bloom Taxonomy brings to questioning:
V 使用修订的 Bloom 分类法这类概念工具来：

Original Bloom Taxonomy [1950s]: 6 levels of understanding process
Knowledge, comprehension, application, analysis, synthesis, evaluation
初版的 Bloom 分类法 [1950s]：6 个方面的理解过程：
知识、理解、应用、分析、综合、评估

Modified Bloom’s Taxonomy [2000s]: 6 levels of thinking ability plus 4 kinds of knowledge
(Remember, understand, apply, analyze, evaluate, create)x(fact, concept, procedure, meta-cognitive)
修订版的 Bloom 分类法 [2000s]：6个方面的思维能力加上4种知识
（记忆、理解、应用、分析、评估、创造）x（事实、概念、程序、元认知）

A simplified Bloom’s Taxonomy for Bible study:
Decide the objective; locate it on the grid by cognitive processes and knowledge dimensions
一个简化的Bloom圣经学习分类法：
确定目标；通过认知过程和知识维度将其定位在网格上

Design questions accordingly by applying questions based on 6Ws, critical thinking, Paideia, BT/hermeneutics/exegesis, and Bloom’s taxonomy, repeatedly if needed to lead the group to discover the objectives
通过应用基于 6W、评估性思维、门徒训练、圣经神学/释经学和 Bloom 分类法来设计相应的问题，如果需要，可以重复使用以带领小组发现目标

4 cognitive processes: remember, understand, apply, and create:
4 种认知过程：记忆、理解、应用和创造：
Remember记忆
Recognizing 认出
Recalling 回忆起
Understand: Analyze, comprehend, and evaluate 
理解：分析，理解，评估

Analyze: breakdown into parts and determine their inter-relationships [but intra-relationships within the group] and organizing principle
		Differentiating: discriminating, distinguishing, focusing, and selecting
		Organizing: finding coherence, integrating, outlining, parsing, structuring
		Attributing: deconstructing (worldview: point of view, presuppositions)
	分析：分解成部分并确定它们的相互关系[但在组内的关系]和组织原则
区分：辨别、区分、聚焦、选择
组织：寻找连贯性、整合、概述、解析、结构化
归属：解构（世界观：角度，预设）
Comprehend: construct meaning (inter-relationship with others)……implications…significances…values
		Interpreting: clarifying, paraphrasing, restating, and translating
		Exemplifying (specific): illustrating and instantiating 
		Classifying: categorizing and subsuming
		Summarizing: abstracting and generalizing
		Comparing: contrasting, mapping, and matching
		Explaining: constructing models (cause-effect)
		Inferring: concluding, extrapolating/implicating, and interpolating
	理解：构建意义（与其他的相互关系）……含义……意义……价值
解释：澄清、解释、重述和翻译
示例（具体）：说明和实例化
分类：归类
总结：抽象和概括
比较：对比、映射和匹配
解释：构建模型（因果）
推断：结论、推断/暗示和添加

Evaluate: judge based on criteria and standard with given purpose/value………. validation
		Checking: coordinating, and monitoring
Testing:  accuracy and consistency of evidence, logic, and warranty
		Critiquing: judging with reference to a selected criteria
评估：根据设定的目的/价值的标准进行判断。验证
检查：协调和监控
测试：证据、逻辑和保证的准确性和一致性
批评：根据选定的标准进行判断

Apply: select criteria to evaluate suitable situation and suitable process
	Executing familiar case
	Implementing unfamiliar case
应用：选择标准来评估合适的情况和合适的过程
执行熟悉的案例
实施不熟悉的案例

Create/synthesize: come up something new of your own by putting elements together to form a coherent and functional whole
	Generating (a problem and potential solutions): hypothesizing
	Planning (a workable a solution): designing
	Producing (execution): constructing
创造/综合：通过将元素组合在一起形成一个连贯且功能齐全的整体，创造出你自己的新事物
生成（一个问题和潜在的解决方案）：假设
规划（一个可行的解决方案）：设计
生产（执行）：构建

4 knowledge dimensions: factual, conceptual, procedural, and metacognitive
4 种知识维度：事实、概念、程序和元认知
Factual: the basic elements (come to the terms)
	Terminology
	Specific details, the ways and means dealing with elements
	Criteria and convention 
事实：基本要素（ ）
术语
具体细节，处理要素的方式方法
标准和惯例
Conceptual: the interrelationships among the basic elements within a larger structure that enable them to function together
	Classification and categories
	Trend and sequence
	Principles and generalizations
	Theories, models, and structures
概念：在一个更大的结构中，基本元素之间的相互关系，使它们能够共同发挥作用
分类和类别
趋势和顺序
原则和概括
理论、模型和结构

Procedural: how to do something, methods of inquiry, criteria for using skills, techniques, and methods
	Subject-specific skills
	Subject-specific techniques and methods
	Criteria for determining where to appropriate procedures
程序性：如何做某事、探究的方法、使用技能、技术和方法的标准
特定学科技能
特定主题的技术和方法
确定适当程序的标准

Metacognitive
	Strategic knowledge such as outlining
	Cognitive tasks (contextual and conditional)
	Self-knowledge
元认知
战略知识，例如提纲
认知任务（上下文和条件）
自我认识
